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ABSTRACT 

The purpose of this study is to examine and assess 
the expectations, needs and opinions of educationally deficient 
adults on their returning to school for academic upgrading. The 
hypothesis to be tested Is that programs of academic up-grading for 
adults, which belong to a new field and suffer many of the ^ 

uncertainties that pervade all fields of education, may be proceeding 
on wrong assumptions regarding student needs. Respondents were all at 
grades 9 and 10 equivalencies and were In the third to seventh month 
of the course of study- A questionnaire was completed by class gpups 
with explanatory assistance being given by the author. In gener 
answers to the questionnaire give support to the hypothesis 
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NEi^jDS MD EXPECT ATIONS 






As seen by Students in an Academic Up grading 

Prograiune 



INTRODUCTION I 

ftf this study Is to examine and assess the e^eetatlons, 

„e.ds adults on their returnlns to echool 

for aeademic upgrading. 

The hvnothesis to he tested is that prograimas of 

s -ss .r 

rr::;f :s:iil;pu:n^ re^S Stud^^^^^^ content, ourrloula. paedagoglo 

methods and learning environment. 

IffiTHOD i 

II (grades 9 and 10 equivalent) and were in the 3rd to 7th montn oi une 

of stud^. 

which the q.uastlonaire did not ask them to reveal. 

The respondents represented a wide variety of haok-grounds , as 
be generally the case for students in the acad eme "P'g^ad^n g Toronto 

school in ftrovlnoes other than Ontario. 

Inimlgrants fromi 



Of the 35 non-CanadlMis 33 were recent 



West Indies 
Italy 

Arab Countries 
Britain 
Orient 
Malta 

Africa (Nigeria) 

Germany 

Greece 



11 
■ 8 

3 

4 
2 
2 
1 
1 
1 



33 
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ce^tS-f :fud:ntr:? “s 

comparad with 57 of 'total group.} 

As the skill objectives of the group were, in '^he technical, as distinct 
from the c^eroill fleld^the preponderance of the respondents was male 

77 male I 3 fomale^ 

ShiflKuC l. »» .Mltloul «.UytU.l »-»«. 

.qnHQ QL EXPmENGB (Questiormalre page l) 

General Conunent 

y<^tnrntnff to school for academlo up-grading 

In all hut a few oases , dlsahlllty, students In such 

is for the rehabilitation P®f®"® f Sgh sSoS before having achieved 
courses can be said to have 1 skill training. VIhile it is generally agreed 

sufficient edueatlon as a tests f^^^^ commonly used term) results 

that premature ®f a„| institutional short-ocmlngs , it was 

from a variety of personal, economic^ ^ .^Ine previous school experience, 

If^fen brthfs?uden?fttems^^^^^ f^rVesiUe further clues tc Influences 

affeotlng early school leaving. 

Analysis Chart No, 1 

^ Chart Ho. 1 is the ^^Xt^fr^rTgfv^rrte^^^^^^ 
questionnaire and is largely sel ®*P_ . _ .. j, , students ( 52 pet cent of the 
many cuestlons as it answers* ®*^Pl®' ^^3! "f good sLol experience, 

total! who left ®®hc°l ir LmSlLf like, studying. 

2S.SSt Mrt «». •" 

attend, or heeaus© their family needed financial help. 

_ that ■Dercent of those who left scho^ at 

It appears signlflt^ant tte 55 P further education. One 

grade 9 did so heoause f ^ until falky recently, was regarded as 

possthle ej^lanatlon Is t a g „j. skill training. The fact that this 

a satisfactory level ®»f °f w1fe5idence of the upward 

group has returned to school ®^® P.f gauoational achievement for employ- 

trend in what constitutes a that grade 10 

ability or technical and that^^this should he the goal of 

has teen establissd ®® ^J® now required for all 

academic up-grading « ^Ite the ’ , - . . „ . djainlshlng rang© of In- 

hut a few low-level skills currently* grad# 12 . ^ogrammes of academic 

dustrial and coinmerclal Ji® +q ^d^u^ their course offerings towards 

ssisi; r JSr”iiS!ivr..sx'2i£»- »• 

In even-increasing body of redundant young adults. 
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PffiVIOUS SCHOOL EXPERIENCE - Questionnaire page 1 



Question 


Below 
Grade 8 


Grade 8 
(28) 


Gradt. 9 
(22) 


Grade 10 


Above 
Grade 10 

(8)_ . 


Total and 
Percentage 


Help of 
Gounsello:: 


\ J. 1 / -L 

yes 2 

no 11 


yes 11 

no 17 


yes 12 

no 10 


yes 6 

no 3 


yes 3 
no 5 


yes 3^ 43^ 

no 46 57^ 


School 

S3®er- 

lenee 


good 7 
had 6 


good 22 
had 6 


good 14 
had 8 


good ' 6 

had 3 


good 3 
had 5 


good 52 65 ^ 

had 28 3^ 


Trouble 
in f 

School 


yes 5 

f no 8 


yes ^ 

no 24 


yes 11 

no 11 


yes 1 

no 8 


yes 3 
no 5 


yes 24 30 % 

no 56 70 ^ 


Attitude 

to 

Studying 


## 

liked 11 
dis- 
liked 2 


liked 25 
dis- 
liked 3 


4 

liked l6 
dis- 
liked 6 

- 


liked 7 
dis- 
liked 2 


liked 6 
dis- 
liked 2 


1 liked 65 80^ 

dls- . 

liked 15 20^ 


Reason 

for 

leaving 

school 

(see 

question- 

naire) 


a- 1 

b- 2 

c- 6 

d- 1 

e- 2 

f- 

g-### 1 


a- 2 

h- 7 

c- 14 

d- 

e- 1 

f- 

g- ^ 


a— 12 

b- 

c- 4 

d- 

e- 2 

f- 

g- ^ 


a- 2 

b- 

0- 4 

d- 

e- 1 

f- 1 

s- 1 


a- 3 

h- 2 

c- 2 

d- 
e- 

f- 1 

g- 1 


a- 19 24^ 

h- 11 14^ 

30 38 ^ 

d- 1 

e- 6 8^ 

f- 1 

g- 11 14^ 



## 

JUIM 

ifwff 



Includes answers ^little trouhlo* . 

Includes answers * sometimes liked • 
g - other reasons - includes sickness, emotional, 



oorroctlonal Inotltutlon 
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SCHOOL AND CLASSROOM DISQIFLINE (Questionnaire pages 3 and 4) 

General Oonuaent 

There Is a marked tendency In primary and secondary . 

relax disolpline in both the school and the classroom as a response to the current 
atmosphere of youth unrest and protest i the catch-word throughout Is permissive 
nessS The voices most often heard on this perplexing issue are those who 
advocate that adolescents are best left to do their own thing, even ^ 
is s^ant evidence that more than a few adolescents prefer It this P _ 

Never-the-less, it is likely that the majority of students 25 years old 
or younger (69 percent of those Included in this study) now taking part i^^ 

un-g^diL have been affected to some extent by the controversy over 
disciplinary practises I or the mood that goes with the controversy, dur ng e r 
previous schooling. 

There is also a tendency in schools and colleges engaged in academic 
u-n-aradlng to adopt the current philosophy of permissiveness in the evident 
SelSrlhlt, r^t^dless of whether or not it Is correct for the regular school 
systems, It Is correct for retraining or re-eduoational programmes Jeosuse the 
students in such programmes are adults. It was from observing, in this at- 
mLphere of permlLlveness , the difficulties being experienced 
and^tha general deterioration of the learning environment that this 
hypothesized that the students themselves might have views at variance with t 
currsn't philosophies on discipline. 

Analysis " Chart No. 2 

This summary of responses to the questionnaire speaks for Itself 
with a clear Indication that easy-going school and classroom discipline Is 
what the majority of adult students ejqieots or wants. 

The preference for teachers who are older men may be 
the fact that the majority of students respondents were male Md are^^ 

foF their experlsnoe and respected them for their ability 
St fclnrof^issr^m^^^^^ that Is most eonduclve to learning.^ Having In 

mind the average age of these young maJ.es it may seem surprising tha young 
women teachers were the least preferred. 





SCHOOL AND CLASSROOM DISaiPLINE (Que',itlonnalr© pages 3 and 
Gftn^ra.1 Gomnient 

There Is a marked tendency In primary and secondary «=hool systems to 
relax discipline in both the school and the classroom as a response to the current 
atmosphere of youth unrest and protest i the catch-word /"f ' 

t:.X f 

or vounser (69 percent of those included in this study) now taking part in 

previous schooling# 

There is also a tendenoy in schools and colleges 
up-grading to adopt the current philosophy of permissiveness in the 
bellrf thft. rwaidless of whether or not it is correct for the regular school 
mvmmerns it irf^reot for retraining or re-educational programmes because the 

o? r“™iLlLess. the difficulties being experienced ^V ^eny students 

and the general deterioration of the learning environment ^*1^* *hs 

rS^othrsised that the students themselves might have views at variance with the , 

current philosophies on discipline# 

Analysis “ Ghart No# 2 

This summary of responses to not 

with a clear indication that easy-going schoo* and classroom disolplin 

what the majority of adult students expects or wants. 

The preference for teachers who are older men may 
the fact that the majority of students rbsP 0 “ 4 «"ts were male M 
older men for their experience and respected them for their ability to m^nva 

the kind of classroom discipline that is most conducive ^ung* ’ 

mind the average age of these young males it-n^ seem surprising tha y S 

women teachers were the least preferred# 
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SCHOOL MD aLASSROOM DIBCIPLINE 



Age Group 


Ej^ected Pound More 


Opinion 


Learn More~| 


m 


•efer 


-red Teachers 



St, 1 


Easyi 


St ,| 


Easy 1 


Too 
St , 


Too 
Easy 1 


O.K,, 


» St# 


Easy , 


OM 


,0W 


ym| 


YW, 


NP 


under 20 

(11) 


9 


2 


- 


11 


-- 


8 


3 


9 


2 


7 


4 


2 


2 


3 


20 to 25 
(W-) 


39 


5 


2 


42 


- 


35 


9 


43 


1 


20 


7 


9 


_ 7 


16 


26 to 30 
(9) 


9 


♦ 

1 


1 


8 


1 


4 


4 


7 


2 


3 


2 




- 


3 


31 to 35 
(5) 


5 


if 




5 


-- 


5 


- 


5 




4 


2 


* 


1 


1 


atove 35 

(11) 


r — 
10 


P— — 

i 

1 


1 


10 

« 


-- 


8 


3 


11 


- 


4 


1 


2 


2 


5 


Total ’ 

( 80 ) 


72 

90 fo 


8 

10^ 


k 

■ 5% 


76 

9^ 

A 


1 

) X% 


6o 

rsf'> 


19 

24^ 


t ■ 

75 

94^ 


5 


38 


15 

— 


14 


12 


30 



Sonie rssponses gava pref'erence for more tha^ one clasalfl cation . 



St I strict 
Easys easy going 
OMi older men 
OWs older women 
YMi young men 
YW I young women 
NPs no preferenGe 



o 
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CHANGE OF attttttde THROUGH MIARNING -(Questionnaire page 4) 

General Comment 

Attitude towards self and attitude towards others are affected by the 

individual's total societal environment rather than f ^ ^ f ® 

experience while at school. The societal iS^^^ 

complex, as are the personal, emotional and psychological lauuors that i^i_ -- 

their attitudes. According to the dogma of adult education, 

tudes are a kind of 'mind set', a kind of resistance to change that inhibits 

learning. 

This writer has observed that the set attitudes of ^uUs 

to school are frequently a kind of confusion of ^"ng 

excesses stemming from personal problems and insecurity. Further, there Is am. g 
therein tsrreidlness for change and a deliberate motivation to become a 
dUfeSnt person than the one who, hitherto, had failed to make headway with or 

against the stre^i 



AndYsls - Cl. art No. 3 

This chart does not attempt to meaBure the outcome - 

expectations, "Zf goLg^aof ^3^00! S%hange their 

:uiLi:fto;a?L"ieirLnth:rs, and^of those «ho did. or did not. experience 

a change of attitude. 

It is significant that 66 percent believed that a 
place in their attftude towards themselves and that 60 percent believed that 
a change had taken place in their attitude towards others. 

Although the questionnaire did not specify the nature of direction of 
the change, the respondents were asked to indicate chanp if, in their op 
tSL f^t better' or had a surer understanding, about their attitudes. They 

^ T atoA tn so state if they regarded the change as negative j as no 

were also asked to so stare ii o i^hould 

reCg:?d:rafnh^^^^^^^^^ 

for tL change they felt had taken place, their statements will h 

taken at face value* 

The fact that so large a percentage 

Mr2i,T£gsr.f=;;'u ^ 

nourish the motivation for change in such a mwner^as to bring about a change or 

attitude in an even greater percentage of students. 
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It is unfortunate that the respondents did not attempt to explain the 

S5X.SS; SCkSS % -iim ...w 

Into future programmes of re-educatton and;, possl Jt 
schooling as welli 
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GHANGBS OF ATTirUDB THROUGH ^LEARNING 



Age Group 




Flndlnc 


- 


la# ^ W 

Ejcpected 

Charige 


Ejected 
No Chang© 


Ghanged 
Self, Others 


No change 
Self, Others 


Below 20 

(u) 


3 


8 


9 8 


2 3 


20 to 25 
(44) 


18 


26 


30 27 


14 17 


26 to 30 

(9) 


5 


4 


6 4 


3 5 


31 to 35 
(5) 




5 


3 3 


2 2 

{ 


Over 3| 


3 


8 


5 5 


6 6 


Total 

(80) 


29 36^ 


SI &*% 


53 ^7 

60^ 


27 33 





1 ^ 
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FROBLBMS 



AfPECTING LEARNING - (Qaesttonnaire Page 5 ) 



General Oomment 

Ti adult.s have learning capability equal 

While it is generallj agreed ^ ^dult does not in 

to that of children, or no St tLt problems affecting adult 

Itself inhibit learning, °f ehi^^^^ The solutions to 

learning are not necessarily the s^e those of 

5S“.~ S •• 

problems * 

It could be said that solutions to 

from those of children to the j^gel^gs can be es^ected to differ to 

that of a child. Further, f that of a child. The mind 

the extent that the adult s J g^pe less solidified or rigid and 

set of children and their Adults are likely to 

may be more easily stereotyped _ ^ chenge In the learning process and, 

evince less flexibility ^d llkel^to be Individualised rather than 

as a result, their learning problems lliteiy ro oe 

stereotyped, 

fli-pfsranca certain hasio learning problems that 
Despite these areas ... are undoubtedly still present when 

inhibit the learning ® ® ^ult. For example, persons who found 

the individual returns ^-^hematios when children probably find 

it difficult and frustrating to l®®^"^^^rSults! There may be exceptions, 
it an equally difficult su jeo o _ nation or of learning environment that 
Sdi^^S^fof^hrdLLess of childhood bewilderment into the 
light of adult comprehension, 

?rtfb?imerfrra1ariet^ 

constitute problems the solutions for w _ ^ difficulties tlmt are 

ff"irsmu?lonti'or?gln^^ of personality difference that effect the 

learning e^qperlenee of adults. 



Ana.lvsls nf Responses - Chart No, 4 



ih. '"“‘g ?SSK'^»Sii"5”w .4«H 

ssss,“s^rts ™ ~ 

do not take into account some of *^® ^^^„ap or emotionality that might 



o 

ERIC 
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The responses vere made by ° 

problems as well as those who were „as not intended simply to 

oordingly. it should be ?rbe in difficulty. In these 

categorise responses should not be called into question 

“on’^re g“und; that ^tuLnL are seeking excuses for low achievement. 

Many students indicated more than one problem, thus bringing the 
total resp^^L to 144 while the number of students was 80. 

The institutional or ^irsLild^be^kg^lficant 

numbered the personality i classroom environment that the 

for teachers and others So! 1 students who disturb the class, 

most frequently adversely -'feet the learning prooeoo 

svstreft rtrstrd^ri!"^^^^^^ ®-^y ~ 

tULtt toSws is a major factor inhibiting learning. 

The personal problems ^®"*^°j®tt^that'otly l^pttcent^o/tht student 
whole range of such those listed suggests that the range 

responses indicate problems other _ . , „ inhibition when one oonsl- 

was sufficient. Pear i_ gne reason why the majority (64 

ders that failure in earlier °"®nSt“s had achieved grade 8 or 

' percent) of students in academic up-grading courses naa a 

less* 
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Chart Noi •*■1' 



PROBLEMS APPECTING LEARNING 
by Age Group 



eant of total 



# Plnd dr^tlng very difficult 
## 16 respondents found this p 



roblem the single or most ImportMit problem. 



Problems 


Below 20 


21 to 25 


26 to 30 : 


)1 to 35 


above 35 I 


'otal & Percentage 

-C 


1 Personal out- 
side school 


< 

2 l&% 


1 

18 21 ^ 


5 30^ 


3 Zlfo 


3 14^ 


31 21 ^ 


1 Afraid and 

forget 


2 iQfo 


22 26 ^ 


3 18 ^ 


3 27^ 


4 19^ 


l| 

3" 

CM : 


Behind other 
students 


2 iBfo 


5 Bfo 


1 


« - 


2 11 ^ 


10 1% 


j Students who 0 
{disturb class 


4 37^ 


21 25 fo 


5 30^ 


4 36 ^ 


8 33^ 


42 30 ^ 


Teachers don’t 
{help 


* -- ■ 


9 11 ^ 


1 6 ^ 


1 10 ^ 


1 


12 


{Not enough time 
to study 


- ^ 


5 6% 




^ - 


2 11 ^ 


7 5 ^ 

i 

_l 


DoJi’t WiUit to 
1 change Ideas 


- 


2 3^ 

1 


2 10^ 






4 2% 


pther 


#1 9^ 






- 


1 m 


2 X% 


INo problems 


- - . - 


1, 2$ 


- 


- 


~ 


2 1^ 

iMl 1 00^ 



o 
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FOR returning TO SCHOOL (Questionnaire page 3 ) 



General Goinment 

Most students encountered hy . ^?®'they\now®fro^^ 

have a fairly clear Idea of why they of ^ having 

that they have little prospect \ ^ unless they secure a higher level of 

regular employment he retrlinable. or trainable, for some saleable 

education through i,®^ *i,g reason for their having left school prematu- 

sklll. Whatever may have been ^h_ ^ of inadequacy and frustration, 

their own economic viahlllty* 

Frequently those least that^t^eir returning 

ones who. hy a kind of desperate ®®5;ems®^lt ls*a nLve helief hecause they tend 
to e^^^ tSrlrlhleml resulf with tL problem Itself without recognising 
what their problem really is. 

Many in the below 20 

formanoe that their failure eLoatlon that had been offered to 

deliberate and recalcitrant ^®^®°.. . ^hev are, tor practical purposes, still 

themi after 10 years or more * .Jhool? How can they hope to achieve 

sub-11 terate. Why have +o achieve In 10 years as children? 

in one year as^ adults what l^%^®'“;®tJ°efby®tL^young^adult returning to 

Analvaisi of Chart No, 1 

The wording of the questions in Reasons Srretumlng 

dents a clear choice ’=®'^«®®" -both' rather than thinking 

i 1 . « ¥n return to school without being paid 

The 24 percent who were a'>le to retur ^ ^ Programme 5* 

an allowance were students who pay a fee of ¥3. peb «eeK 

The summary probably e^qilains wmld^be n^ded°ln providing 

s:ss 

objective. 





Chart No . 5 
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Age Group 



Below 20 



20 to 25 



26 to 30 

(9) 



31 to 35 

(5) 



reasons for returning to school 



Reasons 



Improve 

Education 



Employment 

Training 



ahove 35 



( 80 ) 



4 5 ^ 



Both 



10 



5 



10 



69 86^ 



Could without 
AT lowaiice 



yes 



no 



# 



11 



10 



19 24^ 



61 



^ ^ -n^eaihlo du© to students under 20 yeai’S 

#rhiq relatively high percentage Is posslhle du 

Igrcontlnulns to ieoeive parental support. 
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SrunENT OPINIONS ON. BTSD COURSE q URRIOULUM - Questionnaire page 5 
General Comment 

The ourrant philosophy that seems to 
course content is that the curriculum should he P'^f 

oriented ‘towards the student's skill objective , and that the skill objective, 
in turn, should be determined by the probability of gainful employmen . 

Accordingly, it Is Inevitable that BTSD curricula rend to be either 

- technical' or 'commercial', and that the courses t'’®’*®®^’'®® “® ^n^fthesf 

a minimum level of qualification in the shortest possible time. Since these 

courses are heavlTy suhsldized from public funds, the cost 

desi™ aS durallo^ are understandable. There Is also a notioeable haste on 
the part of many students, despite the relative seourl y f 

allowance paid them, to get the course completed ^ ^^® 

towards the employability which they expect will solve their problem 

In the introduction to this study it has been hypothesized 
academic up-grSing courses offer what educators thlSll students need and that 

rts:^i^rirr th^ ' 

Jreresfrn"^^^^^^^ 

enable them better to cope with the complexities of their surrounding society. 
Simply stated, their desire on returning to school was to learn 
for^tL mind' In addition to the pre-requisites for their skill o j 

The curricula and subject matter ohfrsnUy °"®f®‘^ “f,??^“to^the 
be influenced by secondary school standards which are widely famxliw to the 
busi^s^^d industrial community, and there is not, as yet, any established 
«neraUy^ocepted alternative unit of scholastic "®®fu>^®"'®f ' 
fchool standards are safe ground, just 

are safe ground because their usefulness in ao^emic up-grading for 

majority of skill objectives seems beyond question, 

Malvsis, Chart No, 6 

The most significant result from “®"®J® f-^®".!;!.^^® 
sJ^lS also that the percentage favouring °P*^®“ 

ratio with the increasing age of students, Xt Is decreased in 

age favouring Option 1 (the most clroumsoribed course of study; decreas 

direct ratio with the inojeeasing age of students. 

Chart No. 7s It Is significant that the percentage favouring Option 

4 was highest for those having the lowest grades of previous ^ 

percentale favouring Option 1 was highest for those whose previous schooling 

was above Grade 8,, 



o 
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The eonolusion Is tLmf elvef ^^eedlng 
academic up-grading who Loadly-based educational subjects, 
and wanting conctusLn may be applied generally 

thSulhout'hf rc'ademic up-gr or BISD programme. 
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The results ofthe survey J • “rLelILt 

hypothesis, if not to prove conclusxvely that xt is 

to an Ontario-wide programme. 

uncertaintierand'p?obSbirdealt"ina^^^^ 

wSef returning to school for academic up-grading. 



NOTE: 

s "r "rsr„difs**Si:Lion":f ;h^G;;rgf B^own^ 

cSliegrof Applied Arts and Technology, Toronto. 

sssn-s-u^d....*- 
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QUESTIONNAIRS FOR STUDENTS 
BASIC TRAINING FOR SKILL DEVELOPMENT COURSE 



Name 

Pressnt level of BTSD_ 



(if you wish) 



Date 



Starting level of BTSD^ 



MY PREVIOUS SCHOOLING 



1, I attended, 



in 



(Grade School/ High School J 

for 

(Province) 



at 



(Name of Place) 



(Number of Years; 



and completed 



, I left school at_ 



because 



(GradeT 



(Ag^r 



(see note)_ 



(Reason or Reasons) 



NOTES Reasons for Leaving School*. ^ 

m was not Interested In more schooling 

b! there was no convenient high school or vocational school 

c. to help my fanlly financially 

d, . most of my friends were leaving school 

e* 1 wanted money to spend ^ 

f , getting an education was a waste ox time 

a. other reason (specify) 



During my attendance at grade school and High school ^ ^ was not 

( ) able to have the help of a counsellor or a guidance teacher ( 

I always liked ( ) never liked ( ) sometimes 

I failed to pass It bothered me very much ( ), \ j 

friends with students who got ®«ry“uoh ( ). When I 

got high marks I felt good ( ) I dldn t owe very muc \ / 

got low marks I tried harder ( ) I wanted to quit school 



S ! s.S"2,s.r * >s 

principals or other students. 



) 



•<s.i S' • s • •- * 2 
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MY PR»!VTnlTS SCHOOLING ■ continued 

5. The subjects I enjoyed most and learned easiest was/were 

t The sulajects that I found most 



difficult and learned least were 

1, MathematlGS 

2, English 

3, Other languages 

4, History 

5, Geography 



MY WORK EXPERIENCE 

1, I worked at — — — r 

(kinds of jobsj t \ 

while I was attending school during weekends ( ) , summer holidays K ) , 

both ( )• 1 did not work until I quit school ( /• 



6, Science 

7, Social Studies 

8, Shop or manual training 

9, Physical Education 
10 1 Commercial 



2, When I quit school I worked at (list here the different jobs)s 



1 . 


for 


monthe. 


(kind of work} 


for 


months • 


(kind of work} 


for 


months • 


(kind of work) 
4 


for 


months • 


(kind of work) 

( If more space is neededj please write 


on back of this 


sheet.) 



I had ( ), did not have ( ), steady work. I made ( ) did not make ( ) 

good money. I spent the money I earned helping my parents t;, 
married and having a family/ ), having a good time for myself / 

I saved ( ). did not save ( ) money. I quit work because I 

off ( ). because I could not make enough money to live { I, because 
?hLe «as no future in my job ( ). I am working ( ), not working ( 
while I Ml going to school. 
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MY RETURN TO SCHOOL 
1, I have been out of school foe 



_jrea.es. The most tinpo^ant reason 
e of education ( ) | to get 



ior returning to school is to improve my f I qould 

training for a better job opportuni y ( ^ allowano©. 



2 , 



( l^cfurd n^t ( ) hrvi to ^choil if I w,re not paid an allowano 



n 



I have ( ), have not ( ) take 

grade school, 

NOTES If you have taken courses 



other vocational courses since leaving 



please enter particulars. 



1 , 



2 , 



(course) 



(yee 



(how long course lasted) 



(course) 



(yea^ 



(If more Bpace is needed please write o.i reverse s 



(how long course lasted; 
ide of this sheet) 



WHAT T EXPEOT.tIP AMD WHAT I P VPHIRIENGED OH HBi-TIRNING TO SCHOOL 
1. wort - I expeoted the work 

( )• The work was easier ( ), more difficult 1 tnan v , 



2 . 



easier ( ) than I e 3 q)ected. . 

If .^Afftoult mark the reasons you think most Import^ti 

I had forgotten about how to study, ^ ^ 

I never was any good at studying, . 

1 had more Important things to do, S 

I wasn* t interested in what I was suppose ^ ^ 

learn. 

Other reasons — — 

If easier mark the reasons you think most Important: 

I found the subjects Interesting, 

1 was afraid of failing, ^ . r ( ) 

1 wanted to prove to myself that I could learn, ( ; 

Other yeasont 



i i 



!rs sxrs::.sr™ ~ U .Lxr Tr.u ( >. ; 
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WHAT I EXPEaTED 



AMn WHAT I EXPERIMaBD ON T^m-URNING TO SOHOOL = 



continued 



U. In my opinion I learned most from teachers who were older men ( ), older 

women ( ), young men ( ), young women { )• 

5. The aohool - I ej^ected the adult school to he like ( ) to he different 

from C r"the grade or high school. 

I found that it was different ( ). just about the same ( ) except 



I expected rules against students being late ( l^r 

to he worn ( ) about haircuts C ) • 

I found that there were rules but they were not ru^S^w^r 

no rules and students could do what they wished (, ). bcnooi ru 

strictly enforced ( )« 

In my opinion I would learn more if rules are strictly enforced ( ^ ^ 

1 L?lrsom:onfin^auS:r?trtem^ 

have rules enforced so that I know where I stand (, 



LEABMIHG 



1 . 



I expected ( ), did not expect ( ) that I 

ohange my opinion about other people )t 



would learn 
ahout myself 



1 found my ideas about other people hay© not changed ( 
to ohange ( ) have changed very much { )• 



things that would 

( ). 

), are beginning 



I found my ideas about myself have not changed ( ), arc beginning to 

chance ( ), have changed very much C 



I liked ( ) . did not like ( ) going to grade or high school. I like ( 

do not like ( ), going to school now. 



NOTES If your attitude towards school has changed, write what you thlrfc 
are the reasons for the ch^e. 



). 
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LEARNING - continued 

2, My greatest problens in my present course ares (mark In brackets in order 

of Importance) 




Personal problems outside the school. 

I am rfraid of failing and forget during exams. 
I am behind other students in my classes. 
Students who disturb the class. 

The teachers don't help me when I need help. 

I don' t have enough time to study . 

I don’t want to change ray ideas and opinions. 

Other^ 



rsoeclfv) 




OPINION OF COURSE 

1. My opinion of the BTSD (Basic Training for SkUl Development) Course is: 

^ (Mark X beside one of the following) 

( ) The course should include orill subjects that are directly related 

to my skill objective, 

( ) The course should provide me only with a general knowledge of 

English, Mathematics and Science, 

( ) The course should prlvlde me with a general of Ei^Ush, 

Mathematics, Science and other technical or commercial subjects. 

( ) The course should provide me with a general knowledp of English, 

^ ^ "H^^hraUcs, SolenL and ether ^ -“uerL'com^^y end 

plus subjects that will help me to understand better my country an 

the world as a whole # 



( ) Other opinion (write). 




2. My skill training objective when I complete the BTSD course 1®-^— j- 



or 



Trade) 
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